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1. Description of the module

1.1 What it is about

“Young children have a right to parental support for their language and literacy
development, including parents/carers interacting with them and talking and listening to
them regularly about topics that interest them, and reading diverse and interesting materials
to and with them, both on paper and through digital means” 1. The European Declaration on
the Right to Literacy, which presents literacy as a basic right, outlines 11 conditions for the
basic literacy right to be put into practice. The first of these is that “Young children are
encouraged at home in their language and literacy development” 2.

In fact, the increasing attention the consistent population of low skilled adults (lacking
basic literacy and numeracy skills) in Europe has received in the past few years, has raised –
among others – the question of whether such low-skilled adults will have an influence on their
children’s future literacy levels. Research such as the Programme for the International
Assessment of Adult Competencies (PIAAC) 3, shed light on the scale of the issue of functional
illiteracy worldwide and especially in Europe, and – consequently – on the issue of whether a
new generation of low-skilled adults is in the making. This assumption is based on the notion
of intergenerational transmission of skills, which can be countered through family literacy.

This module focuses in fact on the way parents, family and community members use
literacy at home and in their communities. Family literacy is a term used to describe parents
and children learning together. Also known as intergenerational literacy, and in some cases,
community literacy, the rationale underlying such notion is that parents (and adults in
communities) are children's first teachers; that much learning occurs beyond traditional
school settings, and that learning is a lifelong process. Literacy activity occurs naturally during
the routines of daily life, and it helps adults and children get things done. The ethnic, socioeconomic, and cultural heritages of families are reflected in the literacy activities in which
they engage. Family literacy can apply to all families and all literacy activities that take place
within the family, not just in a school setting.
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The results of the questionnaires of DECENT’s second workshops, have highlighted a
lack of understanding of the notion of family literacy and of the benefits on children’s literacy
of parental engagement, thus confirming the importance of the present module.

1.2 Learners’ Needs Analysis/ Initial Tests

When implementing the module, it is important that the trainer assesses the learners’
initial knowledge and needs with regards to the module’s topic: family literacy.

Annex 1 is an example of a test that trainers can administer to the learners at the
beginning of the module, in order to gain an overview of the level of understanding of the
topic. Such assessment is essential in order to fine-tune the training experience according to
learners’ needs.
The trainer can decide to edit the test in order to adjust it to the specificities of
learners. The same test can be implemented also at the end of the module in order to assess
the learners’ progress and learning outcomes.

1.3 Learning Outcomes

Assessing the learners’ level of knowledge and understanding after the implementation
of the module is a useful tool in order to estimate the attainment of learning outcomes.
The learning outcomes envisaged for this module include:

•
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•

An improved grasp of the notion of family literacy and its implications in their
children’s cognitive and social development;
An improved understanding of the importance of engaging in educational activities
with their children;
Tools/instruments to introduce family literacy in their household and engaging and
easy resources to spend some quality time with their children.
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2. Theoretical Background

The topic of family literacy is only recently gaining the deserved attention in research and
policy-making, thus literature on the subject is not extensive, but some studies are available.
In Annex 3, trainers/learners can find a simple summary of the information contained in this
section in the form of a powerpoint presentation, which could be used in a training setting
(you can find it in the annex 3), or simply individually as a way to recap the notions.

2.1 Why is family literacy important?

The stress put on the implementation of family literacy programs and practices stems
from the realization that education is a life-long process, and that a child starts learning long
before he/she actually goes to school. Parents and care-givers are thus a child’s first and most
important teachers. Moreover, researchers have observed a strong correlation between
parents and care-givers’ literacy and cognitive levels and their children’s. Does that mean that
children of low-skilled and functionally illiterate adults are doomed to follow their parents’
footsteps? Sylva et al. 4 make a difference between the incidence of two factors on a child’s
cognitive and literacy development: who parents are (their own cognitive and literacy levels,
their socio-economic status, their age, etc…); and what parents do (their level of “parental
involvement”, the kind of behavior they show their children, whether they engage them in
intellectually stimulating activities, etc…).
2.1.1 Who parents are…

There seems to be a widespread consensus in the related literature on the fact that
poorly educated parents with low literacy levels. Although most authors take into account
additional factors such as Socio-Economic Status (SES) and ethnic background, parents’ skills
are identified as the main determining factor.

According to Bynner and Parsons, “children in families with parents at the lowest
literacy and numeracy levels appeared to be at a substantial disadvantage in relation to their
own reading and maths development relative to those with parents at higher levels” 5. In their
study of children’s early cognitive development (children aged 3 to 6 years old), De Coulon,
Meschi and Vignoles (2008) observed that, among low qualified adults, when parents possess
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basic literacy skills, the positive impact on their children cognitive development is more
significant than among higher educated parents 6.

Moreover, who parents are can influence their children’s cognitive development also to
the extent to which children tend to imitate their parents’ behavior. For example, Mol et al.
note that parents who do not engage in reading for pleasure themselves may struggle to
engage their children in reading 7.

2.1.2 …or what parents do?

Does the correlation between parents’ literacy levels and their children’s mean that
children of low-skilled adults are deterministically “condemned” to follow into their parents’
footsteps? According to Sylva et al., the answer is no. By analyzing the impact of home
learning environment of children before entry at school and by taking into account the
variable of parental involvement, they were able to draw the conclusion that “what parents do
is more important than who parents are”: the main determinant for a child’s future level of
achievement turned out to be the quality of his/her relationships and of the family learning
experience 8.

Regardless of their literacy level, there are in fact a number of simple activities parents
can engage in with their children in order to improve their cognitive development and future
literacy level. These include simply spending time with their children, talking to them and
listening to their answers, reading to them and encouraging them to understand what they’re
listening to, singing together, etc. These natural activities not only help the child improve
his/her vocabulary and creativity, but they also contribute to increase his feeling of self-worth
and confidence, which are fundamental to school success.
Some useful tips on easy activities parents can engage in with their children are outlined
by the Toronto Public Library (TPL) “Ready for Reading” program 9, they are divided in:
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•

•

•

•

•

Talking:
TPL advises parents to take the time to talk to their children, to listen to them, praise
their effort when they tell a story and try to keep up with all the “why” questions their
child will ask, in order to encourage his/her curiosity.
Writing:
Writing can be encouraged at a very early age by showing children that parents make
use of it, like writing down a grocery shopping list, writing notes, etc. and encouraging
them to draw and scribble with markers, pencils or finger paint.

Singing:
According to TPL, singing songs helps children grasp all the sound in words, as rhythm
and melody can help them put an accent on each syllable and words are easier to
remember if they have a melody attached.
Reading:
To get children interested in reading, parents should choose reading materials
according to their developing taste and interests. Reading books with their child is the
best way for parents to spark his/her interest in reading and helping them improve
vocabulary.

Playing:
Playing games that allow children to recognize different shapes, with clay or play
dough or building games, is very effective for children to understand how letters are
formed and how to recognize them.

2.2 Family Literacy Programs.

In order to answer to the needs of low-skilled parents families, organizations and
policymakers have developed and set up family literacy programs that, on the one hand
encourage parents to improve their skills, and on the other help them spark in their children
an interest and love for learning.
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Family literacy programs are usually run in local schools or libraries or specific
centers, and they are designed to improve parents’ literacy and parenting skills, and at the
same time provide children (mainly pre-schoolers) with early childhood education, which will
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2.2.1 What are Family Literacy Programs?

help their cognitive development and enhance their opportunities to perform successfully at
school.

Family literacy programs are generally based on adult education (basic instruction in
reading, writing, computing, problem-solving, when necessary in the country’s language for
migrant parents); parenting education (helping parents improve their ability to be actively
involved in and supporting their children’s learning at home and at school); early childhood
education (early literacy and numeracy) 10.
Such programs have gained the attention of policymakers both in the United States and
in Europe as an interesting tool to fight adult illiteracy and, at the same time, improve the
opportunities for personal development of children of low skilled parents. The question of
their effectiveness thus arises.
2.2.2 Effectiveness of Family Literacy Programs.

As Carpentieri et al. (2011) report in their review of European literature on the subject,
examples of Family Literacy Programs in Europe have proven to have produced a positive
impact in terms of children’s literacy improvement among those from disadvantaged
households 11. Moreover, research has shown that long-term results in children’s literacy
levels and, later in adulthood, on their employment outcomes, are more likely when Family
Literacy Programs not only provide parents with trainings in educational support skills for
their children, but also put an emphasis on socio-emotional support skills 12.
Research evidence shows that positive outcomes come from a number of different
programs, and that there is no “correct” way to implement a Family Literacy Program, they
need to be fitted to the learners’ needs. Family Literacy Programs are a powerful tool
contributing to the breaking of the intergenerational cycle of deprivation and they can also
stimulate parents to improve their situation by looking for a job 13.

Family Literacy Programs face mainly an issue of sustainability, as financing is often short
term or not enough. On the basis of their findings, Carpentieri et al. suggest that research on
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Family Literacy Programs provides a strong evidence of success of the latter, not only in child
literacy, but also in a series of related areas, thus policymakers should support them 14.

3. Exercises and Quizzes

Trainers and learners can make use of the following proposed activities in the
implementation of the module. Each trainer should feel free to adjust the activities’ structure
according to their learners’ needs and characteristics and according to practical elements
(such as availability of spaces and/or materials, number of learners, etc..). The same thing
applies to individual learners who wish to implement the proposed activities at home with
their children.

The activities proposed in this module are based on non-formal educational methods and
they bear multiple objectives. If, on one hand, they are aimed at improving the learners’ grasp
of the notion of family literacy and its value, on the other they can constitute a precious
toolbox for them to implement at home as activities with their children. Not only will the
learners’ children benefit from these entertaining and educational activities, but so will the
learners themselves, as it will be an opportunity for them to improve their own literacy level
while contributing to improving their children’s.
Moreover, thanks to the proposed quizzes, individual learners will have an opportunity to
test their own knowledge and check how much they’ve learned from the module.

3.1 Energizers

14

Ivi, p.228
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3.1.1 Name-game
This energizer is a fun way to learn the other learners’ names, and it is perfect for a
group of people who meet each other for the first time. It is also a good “brain warm up”, as it
requires some concentration and mnemonic skills.

8

Energizers are particularly useful exercises in the framework of a training course or of a
classroom situation. They constitute an effective tool in order for learners to break the ice, get
to know each other, feel at ease and get “energized” with a laugh. They should be
implemented at the beginning of a session or after a break, as they improve the attention
levels of learners. Here are some examples of energizers:

Learners and the trainer should stand in a circle facing each other. The trainer should
start by saying out loud his/her name, and associating it to a simple body gesture (raising a
hand, moving a foot, shaking the head, etc.). Now, in a clockwise order, all the members of the
circle should try and repeat the names and gestures of the people before them, as well as their
own name and their own gesture for the next person to add to the list. And so on until the
circle is closed.
Once the round is finished, learners can give themselves a round of applause and go
back to their seats.
•
•

Materials needed: none
Time needed: approx. 10 minutes (depending on group size)

N.B. For bigger groups it is possible to split the learners in 2 or more circles, it should
be a fun bonding moment, not a hard task!

3.1.2 How do you see me?
This energizer is ideal for a group of people who have already met each other. They
don’t have to know each other very well, it can be based on impressions. It is a great way to
boost creativity and, often, self-confidence, perfect to start a training session or class with the
right foot!

•

Materials needed: paper and color markers
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At the end, each learner in the circle should receive a paper with their portrait and a list of
adjectives. At this point, learners can share a laugh at how ridiculous the portraits probably
look and share thoughts on the adjectives: do they see themselves as the others see them?

9

Learners should sit in a circle, and everyone should be given a sheet of paper and a marker
(if possible, one of a different color for each participant). First, each learner will write his/her
name on the top of the paper. Then, each learner is going to pass their paper to the person on
their right, and the first phase of the energizer will start. At the end of this first phase, learners
will have drawn a portrait of the person whose name is on top of the sheet: each learn will
receive a paper from the person on their left, and they will have to draw one feature of the
face of the person whose name is at the top of the paper and then pass it on, and so on until
the circle is complete. In the second phase, with the same dynamic, each learner should write
on the piece of paper a positive adjective they think describes the person whose name is at the
top of the paper.

•

Time needed: approx. 15 to 20 minutes (depending on group size)

3.2 Activities

The activities proposed below have been thought to have a double intention. On one hand,
they can be implemented by an individual learner in his/her family as they are enjoyable and
educational activities that can allow parents and children to learn together; on the other, they
can be implemented in the framework of a training or classroom, where the trainer will
encourage the learners to step in their children’s shoes and in this way provide them with
precious tools and ideas to implement the same or similar activities at home.
The activities can be adjusted according to the target as the teacher/parent thinks is best.

3.2.1 Building a story 15

This activity is thought to improve children’s and parents’ creativity, talking ability and
writing skills.

At home, it can be conducted with the structure and setting that is most suitable to the
family. In the framework of a training, the learners should be divided in small groups. Each
group should be given pens and some paper. Each small group should sit down in a circle and,
in turns, say one word in order to create a short story. The story can be about anything and it
will probably go in unpredictable directions. As the groups’ members say their words, one or
more from the group should write them down (N.B. If the activity is being implemented at
home, it would be advisable to give this task to one of the children, as it will be a fun and
useful exercise to improve his/her writing skills). After each group will have finished their
story, a representant from each group will read their story out loud to the rest of the class.

15

Materials needed: pens and paper
Time needed: approx. 30 to 40 minutes (depending on group size)

This activity was freely inspired by the “Tips for Family Literacy” from Margaret Eaton, President of ABC Life Literacy
Canada (https://www.youtube.com/watch?v=U4jfCvBP2E4&t=1s)
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Learners can then engage in a small discussion about the activity, as it will encourage
them to reflect on the aims and meaning of such activity. Did they enjoy it? What did they find
challenging? Do they think they will repeat it at home with their children?

3.2.2 Collage me! 16

This activity helps stimulate the child’s reading ability (or even just recognition of
letters and shapes), and their creativity.

For this activity, the trainer/parent should collect as many magazines, newspapers,
booklets as possible (and age-appropriate depending on whether the activity is implemented
with adults or children), as well as scissors, glue, markers and white A3 sheets of paper.
Learners can freely sit on the ground or around a table or however they prefer and
dispose of one sheet of paper, a pair of scissors and a glue stick each. The magazines and other
printed materials should be put in the middle and everyone should skim through them and
find:
• The letters of their name;
• Pictures/drawings that represent something they like;
• Pictures/drawings that represent something they dislike;
• Anything else the teacher/trainer/parent deems appropriate in terms of
difficulty (e.g. these three may be enough for small children but boring for older
ones and/or adults)
Once they’ve found what they were looking for, learners should cut the pictures and letters
out and stick them to the sheet of paper, they can freely decorate their collage with the
markers and employ their creativity in order to create the best portrait of their personality.
Once they’re done, they will show their collages to the rest of the group, explain what they
chose to represent and why.

It is always useful to share a moment of reflection at the end of the activity, which the trainer
can moderate by asking the above-mentioned questions: Did they enjoy it? What did they find
challenging? Do they think they will repeat it at home with their children?

16

This activity was freely inspired by the Toronto Public Library “Ready for Reading” program
(https://kids.tpl.ca/ready-for-reading/things-to-do/activity/craft-me-collage)
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•

Materials needed: magazines, newspapers, booklets, comics (any ageappropriate printed material); scissors, glue sticks, markers, A3 sheets of paper.
Time needed: approx. 40 to 50 minutes (depending on group size).
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•

3.2.3 Change of perspective! 17

This activity can be a useful and fun tool to improve creativity, talking, listening and
comprehension skills.

For this activity, parents/trainers will need to pick a very well-known children story. In
the framework of a training, it can be one of the classics (Cinderella, Snow White, Little Red
Riding Hood, Pinocchio, etc.) so that there’s a high probability that everyone will know at least
the plot, while if it’s parents playing with their children, they can pick any story they know
their children like and know well.

In a class, the trainer should ask the learners to form small groups of maximum 4
people and provide everyone with pens/markers and paper. Once the groups are formed, the
trainer should propose 2 or more options of stories for the learners to choose, and then
proceed to read the story that was chosen. Then, he/she should assign to each group a
“change of perspective”: each group will have to retell the story with a slight difference. One
group could tell it from the perspective of a different character, one group could retell it
inventing an alternative ending, another one could retell it inverting roles (e.g. making Little
Red Riding Hood the villain and the wolf the hero), etc. Trainers can find different ways to
change perspective on the story, according to the number of groups. Each group will discuss
and invent a new version of their story privately, write down some notes if they wish, and,
once they’re done, appoint a group delegate who will tell their version of the story to the
whole class.

After having listened to everyone, learners can discuss and reflect together, with the
mediation of the trainer.
In the case of parents trying out the activity at home with their children, it can be
adjusted to the child’s age and needs, you can pick a way of retelling the story and doing it
together. Let your child lead the creative process, value what he/she says and be careful not to
impose your opinion.

17

This activity was freely inspired by “Fractured Fairy Tales”, ReadWriteThink (http://www.readwritethink.org/parentafterschool-resources/games-tools/fractured-fairy-tales-a-30186.html)
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•

Materials needed: print out or book of a children’s story, pens or markers and
paper.
Time needed: approx. 1 hour (depending on group size)
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•

3.2.4 My ideal home

This activity is thought to contribute to developing children’s creativity and spatial
awareness.

For this activity the trainer/parent should provide some paper and markers and a ruler. It
can be implemented in the framework of a training with little adjustments. The trainer should
ask the learners to split in smaller groups and provide them with one sheet of paper per
group, one ruler and some markers. Then the trainer will ask participants to draw their ideal
home. He/she should encourage them to be creative and think outside the box! Do they want a
room made of cake? A door on a foreign country? A swimming pool? There are no limits to
their imagination! They should discuss their ideas in the groups and then draw a floorplan of
their ideal house, labelling the rooms, decorating them as they wish, using all the colors they
wish.
Each group should then present their ideal home to the rest of the class, explain their
choices and share comments and ideas with the others.

It would be useful to end the session, after everyone had a chance to present their ideal
home, to share a moment of reflection on what skills were mobilized during this exercise, how
the learners think this could help improve their own and their children’s literacy, whether
they think it would be an enjoyable activity to do with their children, etc.
•
•

Materials needed: paper, markers, a ruler
Time needed: approx. 30 minutes (depending on group size)

3.3 Quizzes
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Annex 2 is an example of a self-assessment test which could be used by individual learners
in order to doublecheck their understanding of the module contents, and for trainers in order
to assess the attainment of learning outcomes.
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Especially when approaching the contents of the course or the module,, it is important to
test oneself with quizzes, in order to make sure that the fundamental notions that constitute
the premise for the correct understanding and implementation of the module.

4. Curriculum outline

The methodology we recommend for the implementation of the above-described activities
is a non formal approach. Non formal education “is a methodology, which translates in
carefully adjusted to the learners and structured practices (…) which foster the personal,
social and professional development of people” 18. Some of the features of this methodology
include the abolition of the formal hierarchical teaching structure, both in the abstract and
concretely. In the abstract, the trainers aren’t in a position of superiority, because they don’t
“teach” anything strictly speaking, they only encourage the learners to learn by doing, to
experience, to reflect, discuss and find answers by themselves. The trainer is more of a
facilitator than a teacher. Concretely, the hierarchy is abolished on a physical level as non
formal activities cannot be performed with a classic teacher-centric disposition, but require
learners to seat in circles, where they can all be equal, included the facilitator.
The same principles can be applied at home with one’s children. When children are not
directly given the answers they are looking for but they are encouraged to understand and
reflect for themselves by a facilitator-parent, they can develop their critical thinking and
problem-solving skills in a faster and more effective way. Moreover, in the learning process,
the abolition of the hierarchy between parent and child, allows for the child to feel listened to
and valued, thus enhancing his/her feeling of self-worth and curiosity, and ensuring that
he/she experiences learning as a joyful and enjoyable experience, instead than a tedious and
humiliating one.

18

http://www.yeu-international.org/en/non-formal-education
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In the following table, you can find a short recap of the activities described in section III.2
of this module and some advice for their implementation:
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In the specific case of this training, facilitators should deliver it in a space where all
learners feel comfortable, where they can seat in a circle, see each other and feel equal: among
themselves and to the trainer. Educational expedients such as ice-breakers and energizers,
performed at the beginning of sessions, contribute to learners feeling at ease, stepping out of
their comfort zone and being more open to bonding and putting themselves out there.
Trainers shouldn’t give value judgements on what learners say or produce, but give everyone
the same treatment and assume the role of a mediator. After each activity, it is important to
devote a few moments to individual and group reflection and discussion: learners will realize
that, although non formal activities are entertaining and amusing, they also serve a purpose,
and it is important that learners realize which one by themselves (with the help of the trainer
when necessary).

Recommen
ded Time

Learning Activities/Advice for Tutor

Materials

• Name-game (Energizer)
10 to 15
Memory, brain-warmup.
minutes
Advice: start the series and put yourself in the
game, it will make learners feel more at ease.

Resource
See III.1

15 to 20 • How do you see me? (Energizer)
Paper and See III.1
minutes
colour
Creativity, self-esteem.
Advice: make sure the learners approach this markers.
activity with an open mind and a positive
attitude.
20 minutes

Computer
• Summary of contents for section II (Theory)
and
Basic knowledge of the subject matter.
Advice: try to make the theoretical content projector.
approachable and appropriate to the learners’
level. You can modify the proposed presentation
in order for it to fit your learners’ learning needs
at best.

See Annex 3

Magazines, See III.2
newspaper
s, booklets,
comics
(any ageappropriat
e printed
material);
scissors,
glue sticks,
markers,
A3 sheets
of paper.
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40 to 50 • Collage me! (Learning Activity)
minutes
Creativity, reading, crafting.
Advice: encourage your children/learners to
pause and think a little before they start making
their collage and make them do a little
introspection: who are they? What do they like?
What do they dislike? What defines them?
The level of the questions should vary according
to age/possibility.

15

30 to 40 • Building a Story. (Learning Activity)
Pens and See III.2
minutes
paper.
Creativity, talking, writing.
Advice: don’t put a limit to your
children’s/learners’ creativity! Welcome the
absurd and encourage them to express
themselves.

Recommen
ded Time
1 hour

30 minutes

Learning Activities/Advice for Tutor
• Change of perspective! (Learning Activity)
Creativity, talking, listening, comprehension.
Advice: although this is an entertaining activity,
encourage your children/learners to be
thorough and precise: it’s a retelling of the story,
not a distortion, think of the details and try to be
as faithful as possible to the initial plot,
according to your chosen change of perspective.

Materials

Resource

Print out or See III.2
book of a
children’s
story, pens
or markers
and paper.

Paper,
• My Ideal Home. (Learning Activity)
markers,
Creativity, spatial awareness, drawing.
Advice: encourage your children/learners to rulers.
unleash their fantasy, but at the same time to
clearly position the elements in the ideal space
(in the drawing).

See III.2

Assessment (to verify the
See annexes 1 (Learners’ needs analysis test) and 2 (selfincrease of knowledge)
assessment quiz).
Feedback and evaluation

It is important to give learners the opportunity to give feedback
on the training sessions, to allow them to evaluate their learning
experience and learning outcomes.

Here are some links that can be useful both to facilitators who would like to deepen their
knowledge of the subject and to parents who are looking for tips and inspiration for fun
educational activities to carry out with their children:

Pag.

Literature and resources on the subject of family literacy are copious and easily accessible
on the internet. Although it is a subject that has relatively recently gained ground in Europe,
family literacy has a longer history in North America, where numerous family literacy
programs have been implemented targeting low-income and migrant families, with the
objective of fighting adult illiteracy of functional illiteracy and provide their children with a
better chance at their future, thus reducing inequality through education. US and Canadian
libraries and family literacy centers offer a riche pool of information and educational
resources on the subject online.
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5. Further Reading and Further Development

5.1 Information:
National Center for Families Learning website:
http://www.familieslearning.org/
Article summarizing concepts and resources:
https://www.literacyworldwide.org/blog/literacy-daily/2017/11/02/resources-tosupport-family-literacy
European Literacy Policy Network:
http://www.eli-net.eu/
Toronto Public Libary Ready for Reading program:
https://kids.tpl.ca/ready-for-reading/about
About the Family Literacy Project in Drakensberg, South
Africa: https://www.youtube.com/watch?v=8ZuWfquPM_o&t=17s

Pag.
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5.2 Resources:
Toronto Public Library activities to do with children:
https://kids.tpl.ca/ready-for-reading/things-to-do
Toronto Public Library activities to do with children, reading:
https://kids.tpl.ca/ready-for-reading/things-to-do/read
Toronto Public Library activities to do with children, singing:
https://kids.tpl.ca/ready-for-reading/things-to-do/sing
Toronto Public Library activities to do with children, playing:
https://kids.tpl.ca/ready-for-reading/things-to-do/play
Toronto Public Library activities to do with children, writing:
https://kids.tpl.ca/ready-for-reading/things-to-do/write
Read Write Think resources:
http://www.readwritethink.org/search/index.html?page=1&resource_type=72

Annexes
ERASMUS+ - KA2: Strategic Partnership | Adult Education

Module 6 – Annex 1
Learners’ needs analysis test example.
1. Have you ever heard of family literacy?
a. Yes
b. No

2. What do you think the term family literacy refers to?
a. Parents and their children learning together
b. Parents’ education levels
c. A family with low literacy levels
d. A family with high literacy levels
e. I don’t know

3. Do you think that your own literacy level can have an impact on your children’s present
and future abilities?
a. No
b. Yes (please explain)
………
4. Do you think you spend enough time with your children?
a. Yes
b. No, I would like to spend more time with them

Pag.

6. What kind of activities you do with your children do you think can improve their literacy?
(more than one answer possible)
a. Talking
b. Singing songs
c. Reading together
d. Playing
e. Helping with homework
f. Cooking
g. I don’t know

1

5. What do you think are the benefits of spending time with your children? (more than one
answer possible)
a. Strengthening the bond
b. Improving their literacy
c. Teaching them discipline
d. Getting to know them better
e. I don’t know
f. Other (please specify)
……………….

h. Other (please specify)
…………

7. Do you know what a family literacy program is?
a. Yes
b. No

8. Have you ever taken part in a family literacy program?
a. Yes
b. No
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2

9. Do you know of any family literacy programs in your city/region?
a. Yes
b. No

Module 6 – Annex 2
Self-assessment quiz.
1. What is family literacy?
a. Family literacy refers to how much one knows their family
b. Family literacy is a learning process that takes place within the family, where
both parents and children learn together
c. Family literacy refers to parents’ literacy levels in a family
d. I don’t know

2. Do parents’ literacy difficulties have any impact on their children?
a. Yes, there is a positive correlation between parents’ low literacy levels and
their children’s learning difficulties
b. No, as long as they are sent to school and do their homework
c. I don’t know
3. Are children of illiterate parents doomed to be illiterate themselves?
a. Yes, because there is a positive correlation between parents’ low literacy levels and
their children’s learning difficulties
b. No, because low literate parents can spark their children’s love for learning
by creating a home learning environment
c. Not if the parents can send them to afterschool
d. I don’t know

4. How can a child’s cognitive development be encouraged?
a. By teaching him or her to read and write
b. By playing with them, reading to them, talking to them, singing with them and
cooking with them
c. By watching TV
d. I don’t know
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6. What is a family literacy program?
a. A program that allows parents to improve their literacy levels and parenting
abilities, while improving children’s early literacy skills
b. An afterschool program
c. An educational TV show with for families
d. I don’t know

1

5. Are activities like singing and playing helpful in order to improve a child’s literacy skills?
a. No, they’re only entertaining
b. Yes, they help the child develop a lot of skills useful for their future literacy
levels
c. I don’t know
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7. Why are family literacy programs important?
a. Because they represent an effective tool for policymakers to tackle adult and
intergenerational illiteracy
b. Because they help children with their homework
c. Because they train families
d. I don’t know

Module 6: Family Literacy

What is Family Literacy?
• Parents and children learning
together;
• Adults as children’s first and
most important teachers
before school;
• Literacy activities at home.

Why is family literacy important?
• Correlation between parents’
literacy levels and their
children’s development;
• Family literacy as way to break
the intergenerational transmition
of difficulties.

Who parents are…
• Parents’ low skills negatively influence
children’s early cognitive development;
• Children have a tendency to imitate their
parents (e.g. If they don’t see their
parents reading for pleasure, they will be
less likely to engage inr eading
themselves).

… or what parents do?
• Despite the correlation, there are
things that also low-skilled parents
can do to improve their children’s
cognitive development;
• Singing, playing, reading, writing
and talking are easy ways of
stimulating a child and imèproving
their future literacy level.

Family literacy programs.
• Improve parents’ literacy and
parenting skills + enhancing
children’s cognitive development
and love for learning;
• Studies prove they have a positive
impact both on children and
parents.
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