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1. DESCRIPTION OF THE MODULE
1.1.

What It is About

This topic will provide practical recommendations for personal development of
comprehension. Comprehension is the ability to understand and get meaning from spoken
and written language. To comprehend, a reader must have a wide range of capacities and
abilities, which include: summarizing; sequencing; drawing conclusions; comparing and
contrasting; self-questioning; problem-solving; relating background knowledge;
distinguishing between fact and opinion; finding the main idea, important facts, and
supporting details; knowledge of specific comprehension strategies.
Adults who will benefit from this Module might experience some of these problems:

•
•
•
•
•
•
•
•
•

Meanwhile, as the personal growth is the on-going process of understanding and developing
oneself in order to achieve one's fullest potential, the Module will also address this topic.
Personal development is a vital part in a person's growth, maturity, success and happiness. It
is the foundation of emotional, physical, intellectual, and spiritual health.
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•

Read and don't remember
Fall asleep when reading
Get confused after reading several pages
Find it difficult to explain things
Don't remember what people have told them
Answer the wrong questions on tests
May have difficulty in maintaining relationships because they don't understand or
communicate well
Can't pass qualifying tests because of the reading comprehension portion. They may do
quite well on the math, science or financial portions.
Find it difficult to make presentations at work
Can't keep up with the reading for their industry
See themselves getting passed up for promotion because of poor memory or
communication skills
Feel out of step in conversations that move quickly
Find it hard to participate in casual conversations because they can't read and
remember newspaper and magazine articles easily
Struggle to get advanced degrees because of the reading load
Have difficulty in writing clear reports
Have difficulty making presentations of complex material
Feel frequently frustrated that they can't 'break through' no matter how many things
they've tried.
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1.2.

Learners Needs Analyses/ Initial Tests

An initial test is given to the learners to identify the level of the group. Forty-five minutes
should be enough for the learners to complete the test. The test and the answer sheet are
given in “Module 2 - Annex 1. Initial Test”.

1.3.

Learning Outcomes

By the end of this Module, learners should be able to:

1. Understand the need for reading comprehension development
2. Use different strategies for reading comprehension

2. THEORETICAL BACKGROUND
2.1.

Background Information

•

•

•

•

Phonemic awareness - Phonemes are the smallest units making up spoken language.
Phonemes combine to form syllables and words.
Phonics - Phonics is the understanding that there is a predictable relationship between
phonemes (the sounds of spoken language) and graphemes (the letters and spellings
that represent those sounds in written language). Readers use these relationships to
recognize familiar words and to decode unfamiliar ones.
Vocabulary development - Vocabulary development refers to the knowledge of stored
information about the meanings and pronunciations of words necessary for
communication. Vocabulary development is also a primary determinant of reading
comprehension. Readers cannot understand the content of what they are reading
unless they understand the meaning of the majority of words in the text.
Reading fluency, including oral reading skills - Fluency is the ability to read words
accurately and quickly. Fluent readers recognize words and comprehend them
simultaneously. Reading fluency is a critical factor necessary for reading
comprehension.
Reading comprehension strategies - Reading comprehension is the culmination of all of
the reading skills and the ultimate goal of learning to read. The purpose of mastery of
each of the four previous skills is to enable comprehension. Likewise, reading
comprehension facilitates mastery of the other four skills. Comprehension is an active
process that requires an intentional and thoughtful interaction between the reader and
the text that can be explicitly taught through text comprehension instruction.
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Comprehension is one of the five key components of essential reading instruction
(Source: http://www.readingrockets.org/article):

Many may even be able to identify strategies that good readers use to understand
(comprehend) what they read. But comprehension goes further. Comprehension involves
constructing meaning:
•
•
•

from reading traditional text in print form (books, papers, magazines),
from listening to others read or
from viewing text in one of the many media available in our world today.

Comprehension is an essential part of successfully developing 21st century literacies. It is a
vital tool for reading in our modern age, a vehicle through which we:
•
•
•
•
•

gain meaning from the words someone else has constructed,
learn something new, to confirm something we think,
understand another’s viewpoint,
to relax and, yes,
even to escape from the everyday pressures of life.

There are many purposes to reading but each ties back to cognition, to thinking. Without
“thinking, wondering, and pondering,” reading becomes simply word calling. That type of
“reading” has little or no benefit to the reader or those that might listen to him/her.
Reading words aloud, pronouncing them properly does not constitute this essence of reading.
Neither does reading at a certain pace nor speed although all of these skills contribute. A
person can do all those things well and still not understand what the words mean.

Comprehension is the ultimate goal of reading. Comprehension is the process of
simultaneously extracting and constructing meaning through interaction and involvement
with written language. The words extracting and constructing are important. By extracting
meaning, a reader attempts to get at the meaning an author wished to convey. By constructing
meaning, a reader creates a mental representation based in part on prior knowledge and
experience. The constructive element of comprehension guarantees that each reader will
come away with a unique idea of what a particular text conveys.
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Reading difficulties may appear in many different forms and range from an inadequate
vocabulary building to medical conditions, such as dyslexia and Attention Deficit
Hyperactivity Disorder (ADHD). (Source: https://www.universalclass.com/articles)
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Recognizing that there are different levels of thinking behaviours that are important to
learning, Bloom, Engelhard, Furst, Hill, and Krathwohl (1956), developed a classification of
levels of intellectual behaviours, known as Bloom’s Taxonomy. This taxonomy contains three
domains: the cognitive, psychomotor and affective. The cognitive domain has six levels:
Knowledge (finding out), Comprehension (understanding), Application (making use of
knowledge), Analysis (taking apart the known), Synthesis (putting things together
differently), and Evaluation (judging outcomes). “Module 2 – Annex 2. Bloom’s Taxonomy”
presents some of the characteristics of Comprehension.

Dyslexia, broadly defined, is an inability or difficulty in learning to read and write by
otherwise intelligent children and adults who are engaged in, or have had, adequate
education. There is no known direct cause or causes of dyslexia, but it is generally understood
that one of the most recognizable symptoms of dyslexia seems to involve the reversal of
letters or numbers. In addition, dyslexia also causes the inability of the individual to break
words into individual sounds, or the inability of the individual to remember what words
sound like.
Contrary to popular belief, dyslexia is not a vision problem. Additional symptoms that often
accompany dyslexia are poor short-term memory skills, or problems processing the spoken
language. Generally considered to be a reading disability, dyslexia is a condition that cannot
be reversed. However, many individuals successfully develop strategies that help to
compensate for reading difficulties through remedial instruction.

Unfortunately, many teachers and parents believe that any learner who is a slow reader, or
one who does not seem to advance as quickly as his or her peers, is dyslexic, which is certainly
not true. As with any reading difficulty, experimenting with different reading methods may
help to improve both speed and fluency. “Module 2 – Annex 2. Dyslexic Achievers” displays an
inspiring sample of some self-compensated famous and successful dyslexics. But just
remember — for every famous or well-known dyslexic, there are thousands and thousands
more who have made it, despite their disorder. Unfortunately, there are millions that have not
— that could have!

ADHD, also known as attention deficit hyperactivity disorder, is a very familiar term within
school districts around the world. While attention deficit hyperactivity disorder is more
common in boys than girls, ADHD is often blamed for children's poor behaviour or grades in
school.

Children as well as adults diagnosed with attention deficit disorders often find it difficult to
understand instructions given in school or the workplace. Difficulty focusing and maintaining
attention to specific activities and tasks is a major challenge and failing to complete tasks or
activities is very common.
ADD, attention deficit disorder, is similar to ADHD, without the hyperactivity issues. In some
individuals, the hyperactivity may be present without any deficits in attention levels.
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Adults should seek to develop their literacy and numeracy skills, as well as their intellectual
behaviour in order to gain access to information, give voice to their opinions and ideas, take
action to solve problems and create future opportunities in the form of further qualifications.
Achieving the purposes they set for themselves enables adults to effectively fulfil their roles in
society as workers, family members and community members.
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NOTE: Keep in mind that any reading disorder or difficulty needs to be properly examined
and assessed by a professional! Just because a learner has difficulty memorizing vocabulary,
or may have continued difficulty grasping comprehension and concepts when it comes to
reading or writing does not mean that he/ she has a reading or learning disability.

2.2.

General Strategies for Reading Comprehension

The process of comprehending text begins before children can read, when someone reads a
picture book to them. They listen to the words, see the pictures in the book, and may start to
associate the words on the page with the words they are hearing and the ideas they represent.

In order to learn comprehension strategies, adults need modelling, practice, and feedback.
There are different methods used by trainers to help adults to better comprehend the text
they are reading or listening. Some comprehension strategies are described below
(Source: https://www.readnaturally.com/research/5-components-of-reading/comprehension#programs).
•

Predicting

When adults make predictions about the text they are about to read, it sets up expectations
based on their prior knowledge about similar topics. As they read, they may mentally revise
their prediction as they gain more information. You can use the second column of “K-W-L
Chart” presented in Chapter 2.4. for explaining this strategy.
•

Visualizing

Studies have shown that adults who visualize while reading have better recall than those who
do not (Pressley, 1977). Readers can take advantage of illustrations that are embedded in the
text or create their own mental images or drawings when reading text without illustrations.

Comprehension means understanding what you read. Some people can read words faster
than they can construct meaning. Understanding flows from the words that are read and the
mental images created or awakened by the words. Weak mental images are tied to poor
understanding, low vocabulary, weak sequencing, missing main idea, little capacity of drawing
conclusions and poor critical thinking skills.
You can clearly hear when someone reads aloud poorly. Unfortunately, you hear nothing and
you see nothing when an individual has problems generating mental images to create
meaning as they read. Please see “Module 2-Annex 4-Visualizing” for a simple exercise you
can start with when introducing Visualizing.

Mental images construct meaning and organize thoughts. Think of the meaning of surprise or
anger or joy. Yes, you can define those concepts in words, but you also SEE expressions and
body language that are core to your understanding. Please see “Module 2-Annex 4Visualizing” for a simple exercise you can use when discussing about face expressions.
A cognitive approach also referred to as “reading beyond the lines”, it involves finding a
personal connection to reading, such as personal experience, previously read texts, etc. to
help establish a deeper understanding of the context of the text
•

Questioning
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Connecting
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•

Asking and answering questions about text is another strategy that helps adults focus on the
meaning of text. Trainers can help by modelling both the process of asking good questions
and strategies for finding the answers in the text.

Learners need to remember that good readers are ALWAYS thinking and wondering. By
actively reading, learners will develop a better understanding of the text. Learners should be
aware of the difference between “thin” and “thick” questions. The definition of thin questions
is that the answer is right in the text (you can actually point to the answer in the text). An
example of a thin question is “Who is the main character?” The definition of thick questions is
that the answer is supported by the text. An example of a thick question is “What is a possible
lesson that can be learned from the story?”

Questions for learners to think about while actively reading a text: Who? What? Where?
When? Why? How?
•

Clarifying

Identifying the main idea and summarizing requires that adults determine what is important
and then put it in their own words. Implicit in this process is trying to understand the author’s
purpose in writing the text. You can use the third column of “K-W-L Chart” presented in
Chapter 2.4. for explaining this strategy.
•

Evaluating

Learners evaluate the author’s writing style. When learners state specifically what they did or
did not like about the text, they are encouraged to think critically and to analyze the author's
writing techniques.
Questions for learners to think about while noticing the author's craft:
•
•
•

2.3.

What part of the text did you like the most? The least?
Did the author use figurative language, humor or suspense?
Would you read more books by this author?

Strategies for Reading Comprehension: Narrative Text
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Narrative text tells a story, either a true story or a fictional story. There are a number of
strategies that will help adults understand narrative text.

•

Story Maps

Story Map

Title: ________________________________

Settings
When and where the story takes
place (which can change over
the course of the story).

Characters
The characters in the story,
including the protagonist
(main character), whose
motivations and actions drive
the story.

Problem
What set events in motion? What problem arose, or what
were the key players after?

Important events

The key steps or events that capture the progress of
the situation.

Outcome

How was the problem solved? Was the goal attained?

Theme
The larger meaning or importance, the moral, the "so
what?".
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o Setting: When and where the story takes place (which can change over the
course of the story).
o Characters: The people or animals in the story, including the protagonist (main
character), whose motivations and actions drive the story.
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Trainer can explain the story grammar diagram of the text to raise learners’ awareness of the
elements the author uses to construct the story. Story grammar includes:

o Plot: The story line, which typically includes one or more problems or conflicts
that the protagonist must address and ultimately resolve. It can be split into
three boxes: Problem, Important events, Outcome.
o Theme: The overriding lesson or main idea that the author wants readers to
glean from the story. It could be explicitly stated as in Aesop’s Fables or inferred
by the reader (more common).

See “Module 2-Annex 4-Story Map Example” for a very simple Example of Story Map, for the
generalized diagram and for a diagram to be filled in by the learners.
•

Retelling

Asking learners to retell a story in their own words forces them to analyse the content to
determine what is important. Trainers can encourage learners to go beyond literally
recounting the story to drawing their own conclusions about it.
•

Prediction

Trainers can ask learners to make a prediction about a story based on the title and any other
clues that are available, such as illustrations. Trainers can later ask learners to find text that
supports or contradicts their predictions.
•

Answering Comprehension Questions

Asking learners different types of questions requires that they find the answers in different
ways, for example, by finding literal answers in the text itself or by drawing on prior
knowledge and then inferring answers based on clues in the text.

2.4.

Strategies for Reading Comprehension: Expository Text

Expository text explains facts and concepts in order to inform, persuade, or explain.
•

The Structure of Expository Text

Expository text is typically structured with visual cues such as headings and subheadings that
provide clear cues as to the structure of the information. The first sentence in a paragraph is
also typically a topic sentence that clearly states what the paragraph is about.
Cause and effect – see “Module 2-Annex 5. Cause and Effect Examples”.
Problem and solution
Compare and contrast
Description
Time order (sequence of events, actions, or steps)

Teaching these structures can help learners recognize relationships between ideas and the
overall intent of the text.
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Expository text also often uses one of five common text structures as an organizing principle:

•

Main Idea/Summarization

A summary briefly captures the main idea of the text and the key details that support the main
idea. Learners must understand the text in order to write a good summary that is more than a
repetition of the text itself.
K-W-L Chart
K
What I Know

Stonehenge is big.
It’s a monument made of
stone.
The stones are arranged
in a circle.
The stones line up with
something
Some of the stones are
curved.

Title: Stonehenge

W
What I Want to Know

Where is Stonehenge?
Who built Stonehenge?
When was Stonehenge
built?
Why was Stonehenge
built?
What do the stones line up
with?

L
What I Learned

Stonehenge is in southern
England.
Nobody is sure who built
Stonehenge.
Stonehenge was built
thousands of years ago.
Stonehenge may have
been a place healing the
sick and injured or a
shrine to the dead.
Stonehenge lines up with
the path of the sun on the
longest and shortest days
of the year.

Categories of Information I Expect to Use

The purpose of Stonehenge
The history of Stonehenge
The structure of Stonehenge
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1. What I Know: Before learners read the text, ask them as a group to identify what they
already know about the topic. Learners write this list in the “K” column of their K-W-L
forms.
2. What I Want to Know: Ask learners to write questions about what they want to learn
from reading the text in the “W” column of their K-W-L forms. For example, learners
may wonder if some of the “facts” offered in the “K” column are true.
3. What I Learned: As they read the text, learners should look for answers to the
questions listed in the “W” column and write their answers in the “L” column along
with anything else they learn.
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There are three steps in the K-W-L process (Ogle, 1986):

After all of the learners have read the text, the trainer leads a discussion of the questions and
answers.
•

Graphic Organizers

Graphic organizers provide visual representations of the concepts in expository text.
Representing ideas and relationships graphically can help learners understand and remember
them. Examples of graphic organizers are:
o Diagrams that represent categories and hierarchies

Manager
Assistant
Staff

Technical
Manager

HR Team

Manager
Assistant
Staff

o Tables that compare and contrast data

HR
Manager

Manager
Assistant
Staff

Plan category

What insurance
company pays

What you pay

Bronze

60%

40%

Gold

80%

20%

Silver

Platinum

70%
90%

30%
10%
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Financial
Manager

Technical
Team
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Finance
Team

CEO

o Time-driven diagrams that represent the order of events
Adult
frog

Eggs

Life Cycle of
a Frog
Froglet

Tadpole

o Flowcharts that represent the steps of a process
Look at
menu

Really
hungry?

Yes

Order
Appetizer

No

Salad
included?

No

Order
Entree

Yes

Choose Salad
Dressing

Teaching adults how to develop and construct graphic organizers will require some
modelling, guidance, and feedback. Trainers should demonstrate the process with examples
first before learners practice doing it on their own with trainer’s guidance and eventually
work independently.

3. EXERCISES AND QUIZZES

•

A fun way to learn the other learners’ names, perfect for a group of people who meet
each other for the first time, good “brain warm up”, as it requires some concentration
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As an icebreaking exercise for the beginning of the training activity the trainer can use the
following activity or any other icebreaker he/she is confident with:
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“Module 2-Annex 5-Additional tests” presents three more tests that can be used during the
programme of developing the comprehension abilities of the learners.

and mnemonic skills: Learners and the trainer should stand in a circle facing each
other. The trainer should start by saying out loud his/her name, and associating it to a
simple body gesture (raising a hand, moving a foot, shaking the head, etc.). Now, in a
clockwise order, all the members of the circle should try and repeat the names and
gestures of the people before them, as well as their own name and their own gesture
for the next person to add to the list. And so on until the circle is closed. Once the
round is finished, learners can give themselves a round of applause and go back to
their seats.

4. CURRICULUM OUTLINE

Learning Activities/Advice for Trainer

Materials

Resource

A
welcoming
flipchart
paper

Icebreaker
described at
Chapter 3

45 min

• Welcoming the learners
• Icebreaker
• Rules of the training session – agree the
rules everyone should respect during the
training (phones on silent, ask questions,
no question is silly, be constructive, it is OK
to disagree with others, disagreement is
not to be taken personally or as an attack,
have fun and enjoy yourself etc.), write
them on a Flipchart paper and ask
everyone to sign.
• Initial test

Module 2Annex 1-Initial
test

30 min

• Importance of reading comprehension

Initial tests
copies for
all learners
(do not
include the
Answer
Sheet)
Videoprojector

Flipchart
paper
Markers

14

Module 2Annex 9-Power
Point
Presentation
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Recommended Time
45 min.

120 min

Materials

• Strategies for reading comprehension:
Story Maps:
o Introduce the Story Map diagram
through a simple story example
o The generalized diagram in Chapter
2.3. is concluded together with the
learners
o Learners build their own Story Map:
the group is divided in small groups
of 3 learners. A generally known
story is retold by the trainer and the
learners are asked to develop the
Story Map on big Flipchart paper. The
papers are displayed on the wall and
a discussion is conducted by the
trainer.
o Depending on the level of the group,
an option for the small group exercise
can be that each small group selects
its own story.
• Cause and Effect Organizing Principle:
o Introduce the Cause and Effect
organizing principle
o Complete the exercises in Module 2Annex 5

Module2Annex 6
copies for
all learners

• KWL Chart:
o Introduce the Cause and Effect
organizing principle
o Depending on the level of the group,
trainer brings a suitable text to be
distributed to each learner. The
group is divided in small groups of 23 learners and they develop the KWL
chart. The Flipchart papers are
posted on the wall and a discussion is
facilitated by the trainer.

Resource
Module 2Annex 6-Story
Map Example

Flipchart
papers
Markers

Module 2Annex 5copies for
all learners
(do not
include the
Answer
Sheet)
Copies of
the
selected
text for all
learners

Module 2Annex 5-CauseEffect
Examples
KWL Chart
example in
Chapter 2.4.

A suitable text
for KWL Chart

15

60 min

Learning Activities/Advice for Trainer
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Recommended Time
240 min

Recommended Time
120 min

Learning Activities/Advice for Trainer

Materials

Resource

• Other graphic organizers:
o Introduce other graphic organizers
o Depending on the level of the group,
assigns different tasks for completing
different graphic organizers. The
results are presented by each group.

Copies of
the
examples
to be used
during the
small
group
exercise
Copies of
text to be
used
during the
visualizing
exercise for
all learners

Graphic
organizers in
Chapter 2.4.

Examples to be
used during the
small group
exercise
Module 2Annex 4Visualizing

• Visualizing:
o Discuss the visualizing importance
o Conduct the exercise in Annex 4
o Depending on the level of the group,
Texts for
trainer selects a text that be used for
visualizing
a personal visualizing exercise. Each
exercise
learner is given the text and asked to
read it and to describe (short bullet
point description) the way he/she
visualize the respective text. Pairs are
formed and learners share their
description with the partner. A
discussion is then facilitated by the
trainer.
60 min
Copies of
PPT with
• General strategies for reading
ppt for all
General
comprehension:
learners
strategies for
o Present different strategies from
reading
Chapter 2.2. and revise all the topics
comprehension
discussed during the course
Assessment (to verify the
Conduct an assessment using “Module 2-Annex 8-Module
increase of knowledge)
Assessment test”
Feedback from learners
Ask learners to fill in the Feedback questionnaire
120 min

•

•

European Declaration of the Right to Literacy (Full Version in English) http://www.elinet.eu/fileadmin/ELINET/Redaktion/user_upload/European_Declaration_of_the_Right
_to_Literacy2.pdf
European Declaration of the Right to Literacy (Short version in
English) http://www.elinet.eu/fileadmin/ELINET/Redaktion/user_upload/Decl._lit._rights_for_printing_ENG1.
pdf
European Declaration of the Right to Literacy (Short version in EU member state
languages) http://www.eli-net.eu/about-us/literacy-declaration/
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5. FURTHER READING AND FURTHER DEVELOPMENT

•
•

http://www.literacyconnections.com/whatiscomprehension-php/
http://www.colorincolorado.org/article/reading-comprehension-skills-englishlanguage-learners

6. ANNEXES
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Module 2-Annex 1-Initial test
Module 2-Annex 2-Bloom Taxonomy
Module 2-Annex 3-Dyslexic Achievers
Module 2-Annex 4-Visualizing
Module 2-Annex 5-Cause-Effect Examples
Module 2-Annex 6-Story Map Example
Module 2-Annex 7-Additional tests
Module 2-Annex 8-Module Assessment test
Module 2-Annex 9-Power Point Presentation
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Annexes
ERASMUS+ - KA2: Strategic Partnership | Adult Education

MODULE 2 – ANNEX 1. INITIAL TEST
Please, read carefully the following text and resolve the Exercises.

ALTERNATIVE ENERGY SOURCES: WIND, SOLAR, GEOTHERMAL, AND HYDROELECTRIC
POWER
Source: https://www.k5learning.com/sites/all/files/worksheets

There are many reasons to use alternative energy sources. One
reason is to reduce pollutants and greenhouse gases. Alternative or
renewable energy sources help to reduce the amount of toxins that
are a result of traditional energy use. These alternative energy
sources help protect against the harmful by-products of energy use
and help to preserve many of the natural resources that we
currently use as energy sources.

There are many alternative energy sources: wind power, solar power, geothermal power, and
hydroelectric power are some examples.
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Solar Power. Solar energy is used for heating, cooking, making
electricity, and even taking salt out of saltwater so the water
can be drinkable and used for additional purposes that do not
need the salt. Solar power uses sunlight that hits the solar
thermal panels to convert the sunlight to heat either air or
water. Other methods of using solar power include simply
opening up blinds or shades and letting the sunlight pass into the room or using some type of

1

Wind Power. Wind power is the ability to capture the wind in a way
to propel the blades of wind turbines. When the blades rotate, this
movement is switched into electrical current with the help of an
electrical generator. In older windmills, wind energy turned
mechanical machinery to do the physical work like crushing grain to
make bread or pumping water to get water. Wind towers are built on
wind farms, and usually there are several towers built together. In
2005, the worldwide use of wind-powered generators was less than
1% of all of the electricity use combined. There are several advantages of this energy source:
there is no pollution, it never runs out, farming and grazing can still take place on the same
land as the wind turbines, and wind farms can be built anywhere. One disadvantage is that
you need a consistent wind to get enough power. If the wind speed decreases, less electricity
is produced. Large wind farms can also have a negative visual effect for people who live
nearby.

mirror to heat water and produce steam. One advantage of solar power is that it is renewable.
As long as there is sunlight, you will be able to harness the power from it. There is also no
pollution and it can be used efficiently to heat and light things. You can see the benefits of
solar energy in heating swimming pools, spas, and water tanks in many cities across the
country.

Geothermal Energy. Geothermal means “earth
heat”. This energy captures the heat energy
under the Earth. Hot rocks under the ground
help to heat water to produce steam. If holes are
dug in this area of the ground, then the steam
shoots up and is purified and used to drive
turbines, which in turn gives power to electric
generators. The advantages of this type of
energy is that there are no harmful by-products, it is self-sufficient once the geothermal plant
is built, and the plants are generally small so there is no negative visual effect on the area
surrounding the plant.
Hydroelectric Energy. The power that comes from the potential
energy of water that is dammed up supplies energy to a water
turbine and generator. Another example of this energy is to make
use of tidal power. Today, electric generators can be powered by
hydro power that can run backwards as a motor to pump water
for later use. An advantage is that you can control the use of the
energy by controlling the water. You can also generate water all
the time as there are no outside forces that prevent this from happening. Furthermore, there
is no pollution in using this type of energy. In fact, you can reuse the water that is used for
hydroelectric power. The disadvantages are that dams are expensive to build and maintain.
There also needs to be a powerful enough supply of water in the area to produce energy.
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Source:
http://theearthproject.com/
renewable-energy-sources101/
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In Conclusion. In your lifetime, there will be more advances made in the field of energy. Your
generation will need to value the natural resources that human life needs on this earth. You
will need to be part of the on-going and individual application of alternative energy sources so
the Earth stays healthy and our resources stay renewed.

Exercise 1. Use each word in a sentence. Underline the word used.

renewable ______________________________________________________________________________________________

propel ___________________________________________________________________________________________________

consistent _______________________________________________________________________________________________

efficiently ________________________________________________________________________________________________

Exercise 2. Word Search. Find the alternative energy sources in the word search: wind, solar,
geothermal, and hydroelectric.

J
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E
R
D
N
I
W
Z
Z
D
B
G
G
H
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R
T
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E
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O
R
D
Y
H
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V
T
X
V
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Z
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H
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D
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Z
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T
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X
X
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E
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H
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H
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X
O
D
U
A
I
C
M
K
E
N
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B
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J
A
A
Z
X
O
K
K
N
A
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Y
G
W
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J
W
G
N
Z
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R
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X
E
K
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D
O
J
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G
G
K
U
A
K

T
T
V
F
C
M
W
S
K
U
I
L
A
L
T

Exercise 3. Multiple-Choice Questions (Put an X in front of the correct answer.)

1. What are some examples of alternative energy sources?
 a. wind power

 b. solar power

 e. all of the above
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 d. hydroelectric power
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 c. geothermal power

2. Which type of power means “earth heat”?

 a. coal

 b. minerals

 c. geothermal

 d. hydroelectric

Exercise 4. Definitions (Write the meaning of each word as it is used in the text.)

1. toxins _________________________________________________________________________________________________

____________________________________________________________________________________________________________
2. propel _________________________________________________________________________________________________

____________________________________________________________________________________________________________
3. switched ______________________________________________________________________________________________

____________________________________________________________________________________________________________

Exercise 5. Extended Response (Answer in complete sentences.)

1. What is one reason cited in the text to use alternative energy sources?

____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
2. Reread the last paragraph of the text. What does the author encourage the readers to do to
keep the earth healthy and to renew resources?

____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
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____________________________________________________________________________________________________________
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____________________________________________________________________________________________________________

3. Fill in the chart with at least one advantage and one disadvantage for each alternative
energy source:
Advantages

Disadvantages

Wind

Solar Power

Geothermal

Page
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Hydroelectric

ANSWER SHEET
Exercise 3.
1. e
2. c

Exercise 5. Extended Response (Accept reasonable answers.)

1. Using alternative energy sources helps to reduce pollutants and greenhouse gases.
(Mention at least one reason.)

2. The author tells the readers that they need to value the natural resources that we need on
Earth. They need to use alternative energy sources so the Earth’s resources are protected.
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3. See text for advantages and disadvantages of each energy source so the chart can be
completed accurately.

MODULE 2 – ANNEX 2. BLOOM’S TAXONOMY
According to Chaffee (2003), critical thinking is “Making sense of the world by carefully
examining the thinking process, as well as to clarify and improve our understanding.” Critical
thinking is going beyond rote memory and multiple choice questions and encourages the how
as well as the why forms of thinking.

Bloom's Taxonomy was created in 1956 under the leadership of educational psychologist Dr
Benjamin Bloom in order to promote higher forms of thinking in education, such as analyzing
and evaluating concepts, processes, procedures, and principles, rather than just remembering
facts (rote learning).
Recognizing that there are different levels of thinking behaviors that are important to
learning, Bloom, Englehart, Furst, Hill, and Krathwohl (1956), developed a classification of
levels of intellectual behaviors. This taxonomy (classification) contains three domains: the
cognitive, psychomotor and affective. The cognitive domain had six levels: knowledge,
comprehension, application analysis, synthesis, and evaluation.

Creating

Synthesis

Evaluating

Analysis

Analysing

Application

Applying

Comprehention

Understanding

Knowledge

Remembering

Fig. 1

Fig. 2
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The original cognitive domains (which have nouns listed as their titles) are noted in Fig 1.
During the late 1990's, a new group of cognitive psychologists, lead by Anderson and Sosniak
(1994), updated the taxonomy reflecting relevance to the 21st century. The comparison
graphic (Fig.2) represents new language associated with the Bloom's Taxonomy. The primary
modifications were changing items from their original noun form to verb forms.

The second domain is Understanding [Comprehension]. This domain involves being aware of
the literal message contained in communication and being able to show a grasp of the
relationships between each of these elements in your subject. The components of
understanding include self-regulation, interpretation and extrapolation.

This may involve the use of self-regulation behavior that is best exemplified by restating the
problem in the students’ own words, making the information personal or modifying the
information to something which is more meaningful, such as changing a step-by-step process
into a flow diagram.
Gluck said it best when he said that the learner of the 21st century needs to develop new skills
and that the three Rs - reading. 'riting and 'rithmetic - are no longer enough. We must add the
three Cs - computing, critical thinking and capacity for change. (Gluck 1992 in Peters 1994 p
259).
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A syntetic presentation of Bloom’s Taxonomy is given below:

Application
(making use of
Knowledge)

Analysis
(taking apart the
known)

Synthesis
(putting things
together
differently)

Evaluation
(judging
outcomes)

Bloom’s
Definition

Remember
previously learned
information

Demonstrate and
understanding of
the facts

Apply knowledge to
actual situations

Observation &
recall of
information facts.
Knowledge of
dates, places,
events, major ideas,
concepts, terms,
principles. Mastery
of subject matter,
methods &
procedures

Use/apply
information
Use methods,
concepts &
theories in new
situations
Solve problems
using required
skills or knowledge
Construct charts
and graphs

Useful verbs

Name, list, define,
tell, describe, relate,
select, identify,
label, show, quote,
name, find, write,
locate, state, who,
when, where,
outline, match

Understanding
information,
principles
Grasp meaning
Translate
knowledge into
new context
Interpret charts,
facts, compare,
contrast
Order, group, infer
Predict
consequences

Compile
component ideas
into a new whole or
propose alternative
solutions

Make and defend
judgments based on
internal evidence
or external criteria

Skills
Observed
& displayed

Break down objects
or ideas into
simpler parts and
find evidence to
support
generalizations
Seeing patterns
Organisation &
identification of
components &
parts
Recognition of
hidden meanings
Distinguish
between fact &
inferences
Assess relevance
Analyse structure
Compare, collect,
select, explain,
infer, analyse,
distinguish,
separate,
investigate,
contrast, connect,
arrange, categorise,
advertise, classify,

Design, imagine,
improve, create,
plan invent, devise,
design, formulate,
reconstruct,
generate, modify,
review, combine,
integrate,
compose,

Translate, explain,
give examples,
predict, rewrite,
describe, outline,
convert,
summarise,
interpret, discuss,
predict, distinguish,
restate, associate,

Construct,
complete, classify,
solve, show, use,
illustrate, apply
calculate,
examine,
demonstrate,
modify, relate,
change, predict,

Re-present old
ideas to create new
ones
Relate/integrate
knowledge from
several areas
Predict, create,
draw conclusions,
propose, produce
original work

Compare &
discriminate
between ideas
Assess value of
theories,
presentations
Make choices
based on reasoned
argument
Verify/ appraise
value of
evidence/ work
Recognise
subjectivity
Judge, interpret,
grade, conclude,
assess, rank,
justify, debate,
argue, assess,
determine, rate,
verify, recommend,
select, discriminate,
support, prioritise,
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Comprehension
(understanding)
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Knowledge
(finding out)

Knowledge
(finding out)

Comprehension
(understanding)

Application
(making use of
Knowledge)

Analysis
(taking apart the
known)

Synthesis
(putting things
together
differently)

Evaluation
(judging
outcomes)

produce, compute,
classify, discover,
manipulate,
operate
Complete a timeline Retell in own words Make a scrapbook
Retell a story
Illustrate the main
Create a revision
Make an acrostic
idea
game
A story profile
Summary report
Construct a model
A list of information A cartoon strip
A map
A facts chart
A collage
A set of
A flowchart/mind
Instructions
map
A puzzle

break down,
diagram,
differentiate

formulate,
reorganise,
substitute, what if?

appraise, compare,
conclude, criticise

Books, diagrams,
film, CDs,
models, events,
media

Report, survey,
graph, diagrams,
chart,
questionnaire

extend, estimate,
differentiate

Possible
activities
& products

Cartoons, trends,
tables,
consequences,
charts

Illustrations,
sculpture, models,
diary, photos,
collection

Create a new
product
Sell an
idea/concept
Design a better …
A composition
A TV
advertisement
A unique
idea/concept
Short story, poetry,
inventions, puppet
show, article,
radio/TV show

Develop a criteria
Prepare a case
Recommend
change
A debate
A critical review
A proposal
Self-evaluation,
letters, survey,
allusions, court
trial, discussion
panels
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Adapted from: Hawker Brownlow Education. (____). Teaching thinking skills in the primary years. Hawker Brownlow: Australia.
Bloom, B. (1956, 1964). Taxonomy of Educational Objectives. New York: Longmans Green.
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Use

Design a
questionnaire
Construct a graph
Create a play
A jigsaw puzzle
A matrix chart
A report

Samples of questions for each of the domains are presented below, The tutors can integrate
these questions into their proverbial tool kit, in order to enhance cognitive growth and critical
thinking.
Remembering Domain

Questions a tutor can pose to enhance critical thinking skills include:
Define __________________; What information is given?; What are you being asked to find?; Locate
where ______________ is; When did the event take place?; List the _____________; and Name the
__________________.
Understanding Domain

Questions tutor can pose to enhance critical thinking skills include:
Explain the concept of ________________; Give me an example of______________; Describe in your
own words what _________ means; and What did it lead to ________________?
Applying Domain

Questions tutor can pose to enhance critical thinking skills include:
What would happen to you?; Is there a relationship between ________ and _________?; What
would you have done when _______________________ happened?; and If you were there what
would you have done?
Analyzing Domain

Questions tutor can pose to enhance critical thinking skills include:
Compare and contrast ______ to _____; What is important about ________?; What information
supports your explanation?; and What other ways could _____ be interpreted?
Evaluating Domain

Questions tutor can pose to enhance critical thinking skills include:
What changes would you make to improve __________________?; Can you elaborate on
_____________________?; and Can you provide an alternative to ___________?
Creating Domain

Questions tutor can pose to enhance critical thinking skills include:
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Do you agree with _______________________?; What is your opinion of __________?; How would you
prove or disprove the following ______________?; What data was used to make your conclusions
____________________?

MODULE 2 – ANNEX 3. Dyslexic Achievers
Since dyslexia is often a self-compensating disorder that can often be overcome with time,
effort understanding — and especially treatment, it is crucial to provide dyslexics with
success stories of well-known individuals so that they don’t give up — and indeed persevere.
Thus, for example, there have been many dyslexics that have made tremendous contributions
to mankind. They include famous entertainers, designers, architects, writers, athletes, jurists,
physicians, scientists, political and business leaders.

These successful dyslexics learned to overcome or sidestep their hidden and frustrating
barriers, permitting them to accomplish their dreams and desires. In fact, their disorder was
often found to be a catalyst for success — forcing them to develop and utilize hidden talents.
Often, their most crucial “life-saving” characteristics were determination and perseverance
along with a desperate need to prove that they were not as dumb as they inwardly felt. As a
result, they never gave up no matter how difficult the task before them seemed. Their
successful lives, despite dyslexia, show us that “compensatory miracles” can be accomplished
so long as dyslexics are encouraged by loving parents, caring teachers, and “healers” to
believe in themselves.
An inspiring sample of some self-compensated famous and successful dyslexics follows:

Albert Einstein - a German-born theoretical physicist. He developed the general theory of
relativity, one of the two pillars of modern physics (alongside quantum mechanics). Einstein’s
work is also known for its influence on the philosophy of science. Einstein is best known in
popular culture for his mass–energy equivalence formula E = mc2 (which has been dubbed
“the world’s most famous equation”). He received the 1921 Nobel Prize in Physics for his
“services to theoretical physics”.
Leonardo da Vinci - Primarily a painter accomplishing the famous Mona Lisa,
however Da Vinci was skilled in many other areas including mathematics, sculpting and as an
inventor.

Pablo Picasso - One of the most renowned artists of all time with his ability to paint unusual
abstract art. Many believe it was his dyslexia that inspired his extraordinary painting ideas.

John F Kennedy, George Washington & George W Bush - All of these Presidents of the United
States of America were believed to be dyslexic.
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Tom Cruise - Blockbuster action film actor Cruise was diagnosed with Dyslexia age 7 but that
didn’t stop him. “I’d try to concentrate on what I was reading, then I’d get to the end of the
page and have very little memory of anything I’d read”. Tom Cruise grew up and succeeded
despite poverty, frequent relocations, inadequate schooling and dyslexia. No doubt he was
saved by his gifted acting ability as well as his dogged determination to overcome and thrive.
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Orlando Bloom - Hollywood actor most commonly known for his starring roles in Pirates of
the Caribbean and Lord of the Rings. When he was discovered as dyslexic at school his mother
encouraged him to take art and drama classes.

He eventually adopted unique techniques in order to learn his lines and went on to be a multi
award winning Hollywood star!

Jim Carrey - The two-time Golden Globe-winner rose to fame and leading roles in Ace Ventura,
Dumb & Dumber and The Mask established him as a bankable comedy actor.

Whoopi Goldberg - Comedian, political activist but more recently talk show host. Whoopi is
one of a handful of people to win an Oscar, a Grammy, a Tony and an Emmy.
Steven Spielberg - One of the most influential film personalities in the history of film, Steven
Spielberg is perhaps Hollywood's best known director and one of the wealthiest filmmakers
in the world. Winner of 3 academy awards, 3 Golden Globes, 4 Emmy Awards, and the list
goes on!
Walt Disney - An American icon who built the Disney Empire with his brother and is
responsible for the growth of animation production.
John Lennon - Lead singer of the Beatles in the 1960’s and singer songwriter

Jamie Oliver - Professional Chef, bookseller and TV personality. He initially left school at 16
without any qualifications, however working his way up the kitchen ladder, he rose quickly to
head chef.

Richard Branson - founder and chairman of London-based Virgin Group, didn’t breeze
through school. In fact, school was something of a nightmare for him. His scores on
standardized tests were dismal, initially pointing to a similar future. Despite the difficulties
and challenges posed by his acknowledged dyslexia, his gifted interpersonal and business
talents drove him to succeed.
Many other CEO’s have also acknowledged their dyslexia, including Bill Gates, Charles
Schwab, Ted Turner, Henry Ford etc.

There are many other personalities didn’t let dyslexia stay in the way of their success, among
which:
•
•
•

Sports: Mohammad Ali, Magic Johnson
Designers: Tommy Hilfiger
Inventors: Thomas Edison

• Political and Military Leaders: George Patton, King Carl XVI Gustaf

Sources:
• https://www.helenarkell.org.uk/about-dyslexia/famous-dyslexics.php
• https://www.dyslexia.com/about-dyslexia/dyslexic-achievers/all-achievers/
• http://www.dyslexiaonline.com/basics/famous_dyslexics.html
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•
•

Actors and singers: Keanu Reeves, Kiera Knightley, Vince Vaughn, Cher, Harry
Belafonte, Nigel Kennedy
Research Scientists: Michael Faraday, Pierre Curie
Writers: Agatha Christie, F. Scott Fitzgerald, Gustave Flaubert, Hans Christian
Andersen, William Butler Yeats
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MODULE 2 – ANNEX 4. Visualizing
Please read the word in the box:
Now, look within your mind and you’ll see that you have a mental picture of “frog”. What does
your “frog” look like? Stop briefly, describe it to yourself.
You may have mentally pictured a green frog on a lily pad …
… or a brown toad in the grass,
… or a stuffed toy frog,

… or the frog on Sesame Street …

Now, let’s look at how you use your mental images to understand ideas …
Please read the next sentence as it’s presented:
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Did you see the frog move when you read the word “hopped”?
Did the setting change when the idea of a building was introduced?
Did you see the door?

Please name the expressions you can connect to the following images:

1.

2.

3.

4.

5.

Page
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6.

ANSWER SHEET

3

Anger
Disgust
Fear
Joy
Sadness
Surprise

Page

1.
2.
3.
4.
5.
6.

MODULE 2 – ANNEX 5. CAUSE-EFFECT EXAMPLES
Example
Cause:
The window
was open

Effect:
The cold air
rushed into
the house

Exercise 1. Match the cause to the effect
Cause

Effect

1. The car ran a red light. _______

A. The horses were thirsty.

3. The students were quiet in class. _______

C. She was hungry at lunch.

2. Ben stayed up late. _______
4. It rained. _______

5. Lydia skipped breakfast. _______
6. It was very hot outside. _______

7. Lucy’s shoes weren’t tied. _______
8. The boat had a leak. _______

9. The puppy chased its tail. _______

10. There was too much water in the pot. _______

B. She fell down.

D. He was sleepy the next day.
E. It boiled over.

F. Everyone laughed.
G. It sank.

H. Chris got wet.

I. The teacher gave them a reward.
J. Another car hit it.
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Have you ever thought about what makes a volcano erupt or what
happens afterward? The book “Danger! Volcanoes” by Seymour Simon
describes many cause-and-effect relationships. When the temperature
rises deep under the Earth’s crust, it becomes hot enough to melt rock
and turn it into magma. Sometimes this melted rock blasts through the
Earth’s surface, which causes rock, ash, and deadly gases to fly into the
air. The lava that flows out of the volcano can knock down trees and destroy houses and even
whole towns. Although volcanoes can cause lots of destruction, the volcano’s eruption also
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Exercise 2. Please, read carefully the following text and resolve the Exercise.

creates new land. Many times this new land forms an island in the ocean. You might even live
on land created by a volcano!
Fill in other effects of the volcano eruption.
Cause

Effects
Rock and ash are blasted out
Hot, melted lava shoots out

Volcano erupts

Exercise 3. Read each sentence below. Write what you think might be the cause on the
second line.
1. Cause: ____________________________________________________________________________
Effect: Jane fell down the stairs.

2. Cause: ____________________________________________________________________________
Effect: The family bought a new car.

3. Cause: ____________________________________________________________________________
Effect: The cat scratched Mitch.

4. Cause: ____________________________________________________________________________
Effect: The lights went out.

5. Cause: ____________________________________________________________________________
Effect: The train arrived late.

6. Cause: ____________________________________________________________________________
Effect: Josh won the spelling bee.

8. Cause: ____________________________________________________________________________
Effect: Clara laughed out loud.
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Effect: The chair fell over.
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7. Cause: ____________________________________________________________________________

ANSWER SHEET
Exercise 1.
Cause

Effect

1. The car ran a red light. ___J____

A. The horses were thirsty.

3. The students were quiet in class. ___I____

C. She was hungry at lunch.

2. Ben stayed up late. ___D____

B. She fell down.

4. It rained. ___H____

D. He was sleepy the next day.

5. Lydia skipped breakfast. ___C____

E. It boiled over.

6. It was very hot outside. ___A____

F. Everyone laughed.

7. Lucy’s shoes weren’t tied. ___B____

G. It sank.

8The boat had a leak. . ___G____

9. The puppy chased its tail. ___F____

H. Chris got wet.

10. There was too much water in the pot. ___E____

I. The teacher gave them a reward.
J. Another car hit it.

Exercise 2.
Cause

Effects
Rock and ash are blasted out
Hot, melted lava shoots out
Roads may be destroyed

Trees are knocked down
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Hardened lava forms new land
Page

Volcano erupts

Houses are destroyed

Exercise 3.
Learners’ answers will vary. Examples of correct answers
1. Cause: ____________Jane’s sister left a ball on the stairs._________________
Effect: Jane fell down the stairs.

2. Cause: ____________Mr. Johnson had a car wreck._______________________
Effect: The family bought a new car.

3. Cause: _____________Mitch teased the cat._______________________________
Effect: The cat scratched Mitch.

4. Cause: _____________There was a bad storm last night.________________________________
Effect: The lights went out.

5. Cause: ______________Snow blocked the railroad track._______________________
Effect: The train arrived late.

6. Cause: _______________Josh studied his spelling words carefully._________________________
Effect: Josh won the spelling bee.

7. Cause: ________________He jumped up from the table.______________
Effect: The chair fell over.

8. Cause: _______________Clara’s sister told a joke.________________________
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Effect: Clara laughed out loud.

MODULE 2 – ANNEX 6. STORY MAP EXAMPLES
Story Map

Title: Goldilocks and the Three Bears
Characters

Settings

Goldilocks
Papa bear
Mama bear
Baby bear

Once upon a time
House in the forest

Problem
While the bears are away, Goldilocks goes into the bears’
house
Important events
1. Goldilocks ate a bowl of porridge
2. Goldilocks sat on a chair and broke it
3. Goldilocks laid down in a bed and fell asleep
4. The bears came home and found empty bowl, the
broken chair, and Goldilocks in bed.
Outcome
Goldilocks runs away and never comes back.

Theme
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You should respect other people’s property.

Story Map

Title: ________________________________

Settings
When and where the story takes
place (which can change over
the course of the story).

Characters
The characters in the story,
including the protagonist
(main character), whose
motivations and actions drive
the story.

Problem
What set events in motion? What problem arose, or what
were the key players after?

Important events

The key steps or events that capture the progress of
the situation.

Outcome
How was the problem solved? Was the goal attained?
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Theme
The larger meaning or importance, the moral, the "so
what?".

Story Map

Title: ________________________________
Characters

Settings

Problem

Important events

Outcome
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Theme

MODULE 2 – ANNEX 7. ADDITIONAL TESTS

1. DOWN THE RABBIT HOLE - CAUSE AND EFFECT TEST
Source: https://www.k12reader.com/

Lewis Carroll wrote “Alice’s Adventures in Wonderland” in 1865. It’s the story of a girl who
follows a rabbit and has some amazing adventures. Below is a passage from the book. Alice is
sitting with her sister near a river.
“So she was considering in her own mind (as well as she could, for the day made her feel very
sleepy and stupid), whether the pleasure of making a daisy-chain would be
worth the trouble of getting up and picking the daisies, when suddenly a
White Rabbit with pink eyes ran close by her.
There was nothing so very remarkable in that, nor did Alice think it so very
much out of the way to hear the Rabbit say to itself, “Oh dear! Oh dear! I shall
be too late!” But when the Rabbit actually took a watch out of its waistcoatpocket and looked at it and then hurried on, Alice started to her feet, for it flashed across her
mind that she had never before seen a rabbit with either a waistcoat-pocket, or a watch to
take out of it, and, burning with curiosity, she ran across the field after it and was just in time
to see it pop down a large rabbit-hole, under the hedge. In another moment, down went Alice
after it!”

1. Name the cause: Alice wasn’t sure she wanted to get up to pick daisies. Why was she feeling
this way?

____________________________________________________________________________________________________________

2. Name the effect: The White Rabbit had a watch and was wearing a coat. What effect did

that have on Alice?
____________________________________________________________________________________________________________

3. Name the cause: Alice follows the White Rabbit. What was she feeling that made her follow
the rabbit?
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____________________________________________________________________________________________________________

ANSWER SHEET
Learners’ answers will vary. Examples of correct answers.

1. Name the cause: Alice was feeling sleepy.
2. Name the effect: She started to get up.
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3. Name the cause: She was “burning with curiosity.”

2. ABIGAIL ADAMS: PERSUADING HER HUSBAND
Source: https://www.k12reader.com/

Abigail Adams (1744-1818) was the wife of Founding Father John Adams. While he attended the
Continental Congress in Philadelphia in 1776, Abigail wrote to her husband often. Below is part
of her letter from March 31, 1776.
“I long to hear that you have declared an independency. And, by the way, in the new code of
laws which I suppose it will be necessary for you to make, I desire you would remember the
ladies and be more generous and favorable to them than your ancestors. Do not put such
unlimited power into the hands of the husbands. Remember, all men would be tyrants if they
could. If particular care and attention is not paid to the ladies, we are determined to foment a
rebellion, and will not hold ourselves bound by any laws in which we have no voice or
representation.
That men are naturally tyrannical is a truth so thoroughly established as to admit of no
dispute; but such of you as wish to be happy willingly give up the harsh title of master for the
more tender and endearing one of friend. Why, then, not put it out of the power of the vicious
and the lawless to use us with cruelty and indignity with impunity? Men of sense in all ages
abhor those customs which treat us only as the vassals of your sex; regard us then as beings
placed by Providence under your protection, and in imitation of the Supreme Being make use
of that power only for our happiness.”
What is Abigail trying to convince her husband to do? Give two examples of how she attempts to
persuade him.
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
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ANSWER SHEET
Actual answers will vary. Example of correct answer:
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Abigail Adams wants to convince her husband to include better treatment of women in the
laws of the new country. She tries warning him of the results if “particular care and attention
is not paid to the ladies.” The women will start their own rebellion. She also appeals to his
common sense by saying “Men of sense in all ages abhor those customs...”

3. CHURCHILL’S SPEECH: WE SHALL FIGHT ON THE BEACHES
Source: https://www.k12reader.com/

Great Britain’s Prime Minister Winston Churchill delivered a speech to the House of Commons on
June 4, 1940. Churchill explained that the British effort in World War II was not going well and
that a German invasion of Britain was possible. A gifted orator, Churchill knew he must convince
the British people that victory would come someday. When Churchill gave his speech, the U.S.
had not yet entered World War II. He references his hope that “the New World,” meaning the
U.S., would join the war. Below is the end of his speech.
“I have, myself, full confidence that if all do their duty, if nothing is neglected, and if the best
arrangements are made, as they are being made, we shall prove ourselves once again able to
defend our Island home, to ride out the storm of war, and to outlive the menace of tyranny, if
necessary for years, if necessary alone.
At any rate, that is what we are going to try to do. That is the resolve of His Majesty’s
Government - every man of them. That is the will of Parliament and the nation.
The British Empire and the French Republic, linked together in their cause and in their need,
will defend to the death their native soil, aiding each other like good comrades to the utmost
of their strength.
Even though large tracts of Europe and many old and famous States have fallen or may fall
into the grip of the Gestapo and all the odious apparatus of Nazi rule, we shall not flag or fail.

We shall go on to the end, we shall fight in France, we shall fight on the seas and oceans, we
shall fight with growing confidence and growing strength in the air, we shall defend our
Island, whatever the cost may be, we shall fight on the beaches, we shall fight on the landing
grounds, we shall fight in the fields and in the streets, we shall fight in the hills; we shall never
surrender, and even if, which I do not for a moment believe, this Island or a large part of it
were subjugated and starving, then our Empire beyond the seas, armed and guarded by the
British Fleet, would carry on the struggle, until, in God’s good time, the New World, with all its
power and might, steps forth to the rescue and the liberation of the old.”

Why does Churchill repeat the phrase “we shall fight” over and over? How does it support the
main purpose of this speech?
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
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____________________________________________________________________________________________________________

ANSWER SHEET
Actual answers will vary. Example of correct answer:
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Churchill uses the repetition of the phrase “we shall ﬁght” to add emphasis and to show
conviction. At a dark time of World War II, Churchill must state clearly that the British
government is determined to win the war, no matter the cost. By making the commitment to
ﬁght in every possible place, he is making it clear that Britain will never surrender.

MODULE 2 – ANNEX 8. ASSESSMENT TEST
Please, read carefully the following text and resolve the Exercises.

SUSTAINABLE ENERGY SOURCES
Source: https://www.k5learning.com/sites/all/files/worksheets

What are sustainable energy sources? Sustainable energy sources
are often regarded as including all renewable sources (naturally
replenished) such as sunlight, wind, rain, and geothermal heat.
Included in this definition is electricity and heat generated from
solar, wind, ocean, hydropower, biomass (energy from plants),
geothermal (energy from inside the earth), and biofuels and
hydrogen derived from renewable resources. These resources
usually also include technologies that improve energy efficiency.
Fossil fuels are not considered sustainable energy sources because human consumption of
fossil fuels creates a decrease in this type of fuel, not a constant or continual growth.

Solar Energy. The Latin word for sun is “solar” and thus solar energy is a powerful source of
energy coming from the sun. For billions of years, the sun has produced energy. It is
estimated that the sunlight that shines on the Earth for one hour is capable of meeting the
energy demands of the whole world for an entire year! Can you imagine that?

Solar energy can be converted into other forms of energy, most commonly heat and
electricity. John Herschel, a British astronomer in the 1830s, used a solar collector box to
cook his food while on an African expedition exploring differing terrain. Today, people use
solar energy as an integral part of their lives and for all sorts of things ranging from heating
water in homes to space heating in buildings, from drying farm products to generating
electrical energy, and even heating their swimming pools!
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The drawbacks to solar energy are the large area required for collection and the manner in
which it comes to the surface of the earth.
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Photovoltaic is the process of using solar energy directly to make electricity using specific
devices. Electricity can also be produced indirectly from steam generators which use solar
thermal collectors in heating a working fluid. How does solar energy actually work? The
sun’s light is harnessed by passive solar systems for heating or cooling buildings, flat plate
solar collectors, and solar concentrator power systems. The sun’s heat is used to create steam,
which then turns a turbine to produce electricity.

Wind. Wind is classified as sustainable because wind will continually be produced as long as
there is the sun shining on the Earth in orbit. Wind is caused by the uneven heating of the
earth’s surface by the sun. Today, wind energy is used to generate electricity.

The modern use of wind turbines originated in the 17th century when the Dutch used wind
power to recover hundreds of thousands of acres of land by draining the Rhine River Delta.
For the next 300 years, this design was used to pump water, grind grain, and to saw wood.
Now, through advances in the fields of aerodynamics and composite materials, modern
electric power generating turbines was invented. These machines vary in size from as small
as one meter to a hundred meters in rotor diameter, and from 100-1000 kilowatts in power
output.
Wind energy cost is determined by the cost of installing the wind turbine and the amount of
energy produced. The use of wind-generated electricity is growing around the world.
Biomass. Organic material which has stored sunlight in the form of chemical energy is
considered biomass. This type of fuel includes wood, wood waste, straw, manure, sugar cane,
and additional by-products from a variety of agricultural processes.
By undergoing the process of photosynthesis, the chlorophyll in plants with the help of the
energy of the sun converts the carbon dioxide from both the water and air from the ground
into carbohydrates (complex compounds composed of carbon, hydrogen, and oxygen). When
these carbohydrates are burned, they change back into carbon dioxide and water to release
the sun’s energy.

In addition to the typical process of burning, biomass can be changed into liquid fuels or
cooked in a process called “gasification” to make combustible gases. Scientists are exploring
which crops in these contemporary times are best suited for energy generation. More
efficient and cleaner ways to use biomass are also being studied.
Hydropower. Hydropower is a clean, renewable energy source which converts kinetic energy
from water (acting as potential energy that is stored) into electricity by turning a turbine.
The amount of available energy in water is determined by the flow of the water and the fall of
the water. This is one of the oldest sources of harnessing a source of energy by humans. In
fact, water wheels were used over 2000 years ago.

Geothermal Energy. Geothermal energy, heat from the earth, is used as an efficient heat
source in small applications like greenhouses. This heat energy can be found almost anywhere
from the dirt in our own backyards to remote wells in countries like Indonesia.
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Most of these have a disadvantage. Specific to note are the river-based hydroelectric dams
that have been known to upset the natural wildlife of the region. Tidal-based hydroelectric
plants can cause widespread wildlife problems as the time span between low and high tides is
disrupted, and boats are left stranded in low tides.
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Electrical power can be generated from the oceans in the forms of tidal power, wave power,
ocean thermal conversion, ocean currents, ocean winds, and salinity gradients.

In most cases, mineral water is heated from the earth. Using geothermal energy is affordable,
sustainable, and a good choice for the environment.

Exercise 1. Use each word in a sentence. Underline the word used.

terrain ___________________________________________________________________________________________________

____________________________________________________________________________________________________________

orbit _____________________________________________________________________________________________________

____________________________________________________________________________________________________________
contemporary __________________________________________________________________________________________

____________________________________________________________________________________________________________
remote ___________________________________________________________________________________________________

____________________________________________________________________________________________________________
originated _______________________________________________________________________________________________

____________________________________________________________________________________________________________

Exercise 2. What does the Latin root “terr” mean in the beginning of the word “terrain” found
in the text, and in other words like terrestrial, territory and terrace?

____________________________________________________________________________________________________________

Mercury, Venus, and Mars are terrestrial planets because they are closest to the Earth in
density and composition

 a. The sudden change in temperature during the day.
 b. The clouds moving in circles in the atmosphere.
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1. What causes wind?
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Exercise 3. Multiple-Choice Questions (Put an X in front of the correct answer.)

 c. The uneven heating of the earth’s surface by the sun.
 d. All of the above.

2. According to the text, solar energy is used for all of these reasons except:
 a. heat for homes

 b. space heating in buildings
 c. drying of farm products
 d. heating saunas

 e. heating swimming pools
3. According to the text, biomass includes:
 a. wood and wood waste

 b. straw, sugar cane and manure
 c. lake, stream and river water

 d. by-products from agriculture

Exercise 4. Extended Response (Answer in complete sentences.)

1. Select one form of sustainable energy described in the text. Write a summary of this type of
energy. Include a definition and the advantages/disadvantages
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
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____________________________________________________________________________________________________________

2. Why is sustainable energy so important?

____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
3. Look up the word “sustainable” in a dictionary. What types of things are sustainable
besides energy? Explain your answer:
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
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____________________________________________________________________________________________________________

ANSWER SHEET
Exercise 2.
The Latin root “terr” means earth

Exercise 3.
1. d
2. d

3. a, b, d

Exercise 4. Extended Response (Accept reasonable answers.)
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1. The learner selects one form of sustainable energy, summarizes this type of energy
(including a definition, and advantages and disadvantages).
2. Sustainable energy is important to maintain as there is always a constant source of energy
available which can be tapped when needed.
3. The learner researches the word “sustainable” and then writes other things besides forms
of energy that are sustainable.

MODULE 2

LET’S MANAGE YOUR COMPREHENSION ABILITIES - PRACTICAL
RECOMMENDATIONS FOR PERSONAL DEVELOPMENT

Adults should seek to develop their literacy and
numeracy skills, as well as their intellectual behaviour
in order to gain access to information, give voice to
their opinions and ideas, take action to solve problems
and create future opportunities in the form of further
qualifications
Achieving the purposes they set for themselves enables
adults to effectively fulfil their roles in society as
workers, family members and community members.

Comprehension
• Ability to understand and get meaning from
spoken and written language:
•
•
•
•
•
•
•

summarizing
• distinguishing between fact
and opinion
sequencing
drawing conclusions
• finding the main idea,
important facts, and
comparing and contrasting
supporting details
self-questioning
problem-solving
• knowledge of specific
comprehension strategies
relating background
knowledge

Reading Strategies
Predict

Visualize

Connect

Try to figure out what
might happen next

Picture the people, places
and events being described

Connect what you are
reading to other texts and
the real world

Question

Clarify

Ask questions about the
material you are reading

Investigate. Identify main
points and summarize.

Evaluate

Judge the story and the
actions of the characters.

Story Map
Characters

Settings

Problem

Important events

Outcome

Theme

Cause and Effect Principle
Cause:
The
window
was open

Effect:
The cold
air rushed
into the
house

K-W-L Chart
K
What I
Know

W
What I
Want to
Know

Categories of
Information I Expect
to Use

L
What I
Learned

Graphic Organizers
Finance
Team

Financial
Manager

Manager
Assistant
Staff

CEO

Technical
Team

Technical
Manager

Manager
Assistant
Staff

Categories and Hierarchies
HR Team

HR
Manager

Manager
Assistant
Staff

Graphic Organizers
What you pay

Bronze

What
insurance
company pays
60%

Gold

80%

20%

Plan category

Silver

Platinum

70%

90%

40%

Compare and Contrast data

30%
10%

Time-driven diagram

Adult
frog

Eggs

Froglet

Tadpole

Graphic Organizers
Look at
menu

Really
hungry?

Yes

Order
Appetizer

No

Salad
included?

No

Yes
Choose Salad
Dressing

Flowcharts - steps of a process

Order
Entree

Visualizing
frog
The frog
hopped
into the building
when the doors opened.

Reading Strategies
Predict

Visualize

Connect

Try to figure out what
might happen next

Picture the people, places
and events being described

Connect what you are
reading to other texts and
the real world

Question

Clarify

Ask questions about the
material you are reading

Investigate. Identify main
points and summarize.

Evaluate

Judge the story and the
actions of the characters.
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